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On October 21, 2007 the IAPCthe supervision of Dr. Klara Gubacs
hosted Socratic Athletica! The Philosophy Collins from the Department of Exercise

of Sportat the Yogi Berra Museum anc Science and Physical Education, wh
Learning Center on the campus of Montcla also got the students moving durin

State University, a day of mental and phys “snack and movement” breaks, with &IcpPiC Conference

gNAE Study Update

cal inquiry for Montclair and Glen Ridge number of physical group activities.
High School students and teachers. Ti In the afternoon, magician Mark

Doctoral Defense: Nathajn
Brubaker

event was coordinated by Philosophy fc Calabrese from Martinka's Magic

Philosophical Perspectivps

Children doctoral student Christophe (reportedly America oldest magic shop
Parker, and advised by phi- gave a presentation on the

IAPC Alumni Notes/P4C
Online Course

6-7

losophy of sport author, Dr. physical skills and psycho-
Chris Herrera, of the Depart- logical strategies behind

P4C in Savannah

ment of Philosophy and Re- several magic tricks that
ligion. “anyone could do at home.”
Calabrese raised philoso-
phical questions such as
“Are these tricks a lie?”
“Can you believe every-

After being intro-
duced to philosophical think-
ing and the process pf
“‘community of inquiry” by

IAPC  director Maughn thing you see?” and “Am |
Gregory, the high schopl cheating or using good
students formed into teams sportsmanship / showman-
focusing on one of the in- ship?”

Teams had a final
practice session before pre-

quiry topics: sports ethics,
gender in sports, aesthetjcs
in sports, and mind/body senting their inquiry find-
issues in sports. The teams ings to the entire group in
were facilitated by philosophy coaches fror the Yogi Berra Auditorium, in front of a
the IAPC, who helped the teams to raise al panel of philosopher judges, who cited
discuss relevant questions from their owthe teams for Best Questioning, Bes
life experiences, and to narrow down o Reasoning, Most Creative Solutions anc
reasonable answers. Team coaches incluc Overcoming Inquiry Obstacles. Partici-
Philosophy for Children graduate studentpating teachers were presented with
Jon Rogers, Marta Pieres and Alex Perry, “Philosophy of Sports Curriculum Pack-
well as James Heinegg, Director of CurricL age,” including relevant articles and
lum & Instruction at Saddle Brook Public original stories for philosophical discus-
Schools and a graduate of the Philosopl sion written by Mr. Heinegg, so that the
for Children masters program. These tear day’s inquiries could be extended at
were joined throughout the day by over 8 school. The nex®ocratic Athleticawill
University Physical Education majors unde be held April 4, 2008.
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The use of dialogue to promote argumentation + Traditional Instruction In this control condi-
development has long been explored by theorists tion, literature discussions were conducted by
(Bakhtin, 1981; Mead, 1962; Vygotsky, 1962). Rebent classroom teachers using their regular teaching
it has also become the focus of empirical invesitga methods.

(Anderson et al., 2001; Billings & Fitzgerald, 20&m-
pulainen & Mutanen, 1999). Many of these empirical In December, 2006, we administered reading and

studies, however, focused on argumentation devedopm writing pretests to 266 students, collected demulga
during group interactions, and did not fully address thenformation on participating students, and survetteir
transfer potential of engagement in a dialogueimpor-  teachers. From January through May, 2007, we video-
tant question examined in a study currently undgrefa taped 12 literature discussions in each partigigatiass-
the IAPC is whether dialogic interactions can prtano room. Following the instructional intervention, wemin-
‘far transfer’ (Perkins & Salomon, 1987), or anléypito  istered three individual post-tests to all studpattici-
use argumentation skills in contextually differesiua- pants. The first post-test measured student atidityon-
tions. struct an argument in writing. The second post-test
The theoretical framework used for this project issessed how well students can comprehend an argament
influenced by several independent research trawittbat tive text constructed by others. In addition, 10dsnts
are integrated to form a new model, called Argumenivere randomly selected from each classroom fowiddi
Schema Theory (AST) (Reznitskaya & Anderson, 2002)ual interviews, during which students were askedi¢e
Following schema-theoretic views of cognition (g.g.velop and evaluate a solution to an ill-structupeablem.
Anderson & Pearson, 1984), AST assumes that the con At this time, we are analyzing the features of ©las
struction and comprehension of an argument, whetheoom discussions, as well as individual pre- andtpo
oral or written, depend upon an abstract knowlestgec-  intervention performance. For example, using QSR/&v
ture, called arargument schemaArgument schemas are computer software (QSR, 1997), we are generating se
comprised of the structural and functional commitieal  eral numerical summaries pfocess variableseflecting
students have acquired from their experience wiju-a the characteristics of selected group interactid¥s. are
mentation. Consistent with social learning pergpest focusing on two major dimensions of class discussio
(e.g., Vygotsky, 1962), we propose that argumehesc The first dimension, termeBarticipatory, represents al-
mas are developed through socialization into arguaie location of participation, patterns of exchanges distri-
tive discourse in dialogic collective settings. d&i@es bution of functions of talk. The second dimensioaljed
present in a dialogic discussion, such as providé@gons Argumentativeassesses the extent to which the elements
or offering counterarguments are “psychologicabf an argument schema (i.e., reasons, counterargame
tools” (Vygotsky, 1981) that mediate the developtmain and rebuttals) are present in group discussions.
individual argument schemas. While procesgindependent) variables capture char-
To implement and test the theoretical propositiongcteristic dimensions of classroom discoursatcome
of AST, we relied on the Philosophy For Childred@ (dependentyariables reflect individual student perform-
framework, as it places dialogue at the centetsopeéda- ance on three post-intervention tasks. Similarlythe
gogy. To examine the relationship between dialpgap- analysis of oral discussions, we are coding student
erties of group discussions and student post-iatéion  sponses on outcome measures into distinct arguetent
performance on argument-related tasks, we conduetedments. For each task, the summary measure of argume
quasi-experimental study in six elementary schéms  tative ability is the number and variety of argumele-
Northern New Jersey. Two fifth-grade classroomsnfro ments appropriately used by a student. Thus, aonssp
each school were randomly assigned to the treatommt with more constructed or comprehended reasonsteeun
ditions described below: arguments, rebuttals, etc. gets a higher scoree Qve
Philosophy for ChildrenThis was an experi- complete the coding, we will analyze the data usisgries
mental condition, where literature discussionf hierarchical linear models and correlationallyses. We
were conducted by two doctoral assistants anglan to present our findings at national and irgttonal con-
one faculty member from the Institute for theferences and through journal publications.
Advancement of Philosophy for Children at
Montclair State University.
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A hush falls over the crowd as a child takes thevestigation of the connection between philosophinal
microphone and offers his insight into the questadn quiry, identity and culture through four lensesaldgue;
whether God is real, and whether it is God or peegio  Culture, Language and Identity; Citizenship; andidre
need to bring peace into our world. Passing theranic ion; Reason and Spirituality.
phone, another child responds “But God can’t doryeve Co-sponsored by the Melton Centre for
thing — there are things we need to do for ourseh@ne  Jewish Education and the Israeli Centre for Phpbgan
child is wearing &ippa and speaking Hebrew, the other Education, the ICPIC conference in Israel attracieer
is speaking Arabic. As the group of 12 childrentamre 80 international scholars and educators from 221tims,
to talk together, a translator moves from one laigguto  together with over 60 Israeli scholars, educatoig @ani-
another, ensuring that the children understand eachersity students, and provided a unique opportufoty
other’s words. For the International audience tladodue  individuals coming from different countries andfdrent
is also translated into both English and Spanishhe@ad- educational and cultural contexts to engage araaml-
phones. Both children are 8 years old and theydmiag mon issues, practices and challenges. Participatiog-
philosophy’. tries included: Australia, Austria, Argentina, BitaZan-

ada, England, France, Germany, Hungary, Icelamdells
Italy, Japan, Latvia, Mexico, Netherlands, Norw8got-
land, South Korea, Spain, Russia, USA, Wales.

The conference was opened by Dr. Howard De-
itcher, Director of the Melton Centre, Dr. Jen @lao-
director of the Israeli Center for Philosophy idugation
and Roger Sutcliffe, President of ICPIC. Profes3oel
Westheimer, holder of the University Chair in Demamy
Education at Ottawa University, Canada, was than&ty
speaker. Addressing the question of citizenshimd-tae
kind of citizen we should be actively cultivatinigrough
education.

During the conference we were privileged to hear
from a number of outstanding academics and practiti
ners, including Jane Roland Martin, Professor Etaai
Philosophy at the University of Massachusetts istBo
who joined us via video conference, and Ann Margare
Sharp, Professor of Education at Montclair Statévem

The conversation is taking place between studentsity - one of the founders of the Philosophy foiil@en
from Efrata Religious State School (Jewish childirem  movement. Topics of presentations in the 41-sessioRn
Israel) and from Issawiya Girls Primary School (Mos  ference spanned theoretical issues and researgniin
and Christian children from East Jerusalem) inMlgtton  losophy for children; analysis and reflection omagtice;
Centre Pedagogic Centre. For the past year, thelsleenn  and examination of issues in teacher educatioradith-
and others have been taking part in the progranmid@m  tion, participants spent a morning visiting schoels
Do Philosophy”, a partnership project between thgadt- gaged in thdhilosophical Inquiry with Childremroject,
ments of In-Service Training and the Melton Cerdte and met in discussion groups to consult about wnork
Hebrew University of Jerusalem, and the Israeli ttéen progress.

for Philosophy in Education — ‘Philosophy for Life’ Immediately following the conference, a two-day
The context for this dialogue was the™1Bi- Post-Conference Seminar brought together educatats

annual ‘International Council of Philosophical Imyu academics from Israel and around the world to exyle

with Children’ Conference, which took place at tel- connections between Philosophy for Children and-Rel

ton Centre between Jun&-8". Entitled Philosophy for  gious Education.
Children: A Meeting Point between Cultures and ltden
ties the Israel conference offered an interdiscipimiar
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Nathan D. Brubaker, M.Ed. Philosophy for Chil- “Understanding how authority is negotiated in teache
dren 2003, Ed.D. Pedagogy 2007, successfully defénd education classrooms can inform efforts to fostmnadc-

and completed his dissertation, “Negotiating Auityoin

ratic teacher education practices and preparedugach-

an Undergraduate Teacher Education Course: A Qualit ers to teach democratically. We know very littl@wh

tive Investigation,” this past summer. Formerly ale-
mentary school teacher in Vermont, Brubaker isenity
employed as an Assistant Professor of Elementangéd
tion at James Madison University in Harrisonburgg- V

ginia, where he teaches undergraduate and graduafghich |—as the teacher of the course—implemented

courses in early childhood and elementary methsds,
pervises students’ field experiences in area sshaoin-
ducts research on democratic teacher educationgand
courages future teachers to infuse philosophichibei@-
tion into their teaching and to teach for critithinking
across disciplines using community of inquiry peutag

ever, about how authority is negotiated in différelass-
room contexts, particularly in teacher educatiothirsgs.
This qualitative study examined how authority waga:
tiated in an undergraduate teacher education cauarse

pedagogical strategies intended to purposefully exd
plicitly negotiate authority. The findings suggésat, as |
had hoped and intended, authority was negotiateadji
three processes: designing individualized grading-c
tracts, jointly constructing the course curricultangd cul-
tivating a classroom community of inquiry. Whilevaiv-
ing students in actively defining the content, noettand

The following is a summary of the doctoral dis- assessment of their learning illustrated multipieeda of

sertation, “Negotiating Authority in an Undergradiga
Teacher Education Course: A Qualitative Investigafi

democratic authority, our efforts were continualiyder-
mined by students’ deeply rooted familiarity witlttaori-

successfully defended by Nathan D. Brubaker at Monttarian classroom practices. The complex interpfapese

clair State University for the Ed.D. in Pedagogge8iali-

zation in Philosophy for Children. Brubaker’'s exiggice

teaching the course, Teaching for Critical Thinkirtg

undergraduate teacher education candidates provitied
basis for his research at MSU.

countervailing forces highlights the importancenefoti-
ating authority in a systematic fashion, diversityipeda-
gogical practices in collaboration with colleaguesd
reconstructing conventional conceptions of teachiog
reflect democratic ideals—while further investigatithe
complexity of negotiatory practices in classroorm-co
texts.”

Nathan Brubaker, with his dissertation committeedm left to right): Dr. Monica Taylor, Dr. Maughn @egory, Dr.
Cindy Onore, Brubaker, and Dr. Tamara Lucas, Chair.
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Before the summer of 2007, my only other One student thought that Martin Luther
experience with philosophy was an innovative pro-King Jr. literally found his voice through the care
gram at Hillside Intermediate School started by myfully crafted speeches he delivered for peaceful
colleague, Katrina Macht, the enrichment coordina-protests around the country. Alternatively, anothe
tor for my school, a doctoral candidate in Philoso-student explained that Harriet Tubman found her
phy for Children at Montclair State University, and voice without using her voice at all. Instead, her
the founder of a Philosophy for Kids program, voice manifested itself in the way she lived héx li
which she facilitates as a voluntary program during— the way that her living example impacted other’s
lunches and after school. Beginning last schoolthoughts and actions. Her message was equally as
year, Katrina asked me to teach her how to creat@owerful (if not more) as those that used onlyrthei
homemade DVD'’s of the Philosophy for Kids ses- speaking voice. By the end of the philosophy ses-
sions. Admittedly, | was always a bit skeptical sion, | was left in complete amazement at how
about utilizing philosophy classes with eleven andquickly students were engaged and making deep
twelve year olds. What is an education in philoso-connections with the debate topic. This experience
phy good for? After all, isn’t philosophy somethin showed me that students that are engaged in the act
in which only the most academically-minded adults of philosophizing learn how to become more re-
should engage? What were the educational benefitsponsible for their own thoughts and actions.
of engaging in philosophy at such a young age? During the early stages of the Philosophical

As | watched the first philosophy debate un- Foundations course at Teachers College, | made
fold on the television screen, the answers to theseny own connections to debating as | grappled with
guestions became quite obvious. Through a shorsignificant educational issues. In a very deep,way
brainstorming session, the students selected, fronh came to believe that the practice of philosoghy i
their very own collection of ideas, a debate topic:important for teachers, as well as their students,
How do children find their voice in a world domi- because philosophy requires them to think inde-
nated by adul® Surprisingly, this question set up a pendently — to discern their own personal meaning
very meaningful discussion among all of the stu-of an open-ended problem. According to Martha
dents. As the session proceeded, they each sharé&tlissbaum in _Socratic Self Examination
their thoughts, one building off another's com- “Argument doesn't just provide students with rea-
ments. The philosophical setting encouraged stusons for doing thus and so; it also helps to make
dents to carefully examine each other’s thoughtshem more likely to act in certain ways, on the ba-
and to scrutinize their own ideas before they effer sis of certain motives. In this very deep way, it
them to the rest of the class. The group was trulyproduces people who are responsible for them-
collaborative as they explored possible solutians t selves, people whose reasoning and emotion are
the topic by considering each student’s own experi-under their own control” (1997, p. 29-30).
ences and ideas. Near the end of the session, the Philosophy is the mortar that keeps the
discussion was elevated to an even higher levefoundation together; reasoning is bound to thoughts
when some students thought it would be a good ideand actions to give them more strength and mean-
to explore different ways that adults have inflleshc ing. Therefore, it is essential that educatorsigui
the world. Perhaps, this would provide them a link students toward becoming independent thinkers. It
to possible ways that children could find their own is also essential to consider how educators should
voice. achieve this fundamental goal.
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Nathan D. Brubakemwho defended his dissertation Louise Brandes M. Ferreiravho defended her disserta-
Negotiating Authority in an Undergraduate Teachertion The Role of a Science Story, Activities and Diatogu
Education Course: A Qualitative InvestigationAugust, = Modeled on Philosophy for Children in Teaching Basi
2007 is an Assistant Professor in the DepartmeBiaofy, = Science Process Skills for Fifth Grade May 2005 is
Elementary, and Reading Education at James Madisoturrently employed at Nucleo de Educacéo Cientifica
University, Virginia Instituto de Ciéncias Bioldgicas (NEC-Bio)

Universidade de Brasilia

Maya Levanonwho defended her dissertatiéthiloso-

phical-Spirituality: Transformative Teacher Eduaatiin  Terry Lee Allen who defended his dissertati&xploring

January 2007 has recently been offered a tenurk &  Worldview Perspectives with'&rade Students: Criteria

sistant professor position at National Louis Unsisr, Mapping as a Method of Value Discourse and Worldvie

Milwaukee campus. Discoveryin May 2005 is currently an"8Grade Teacher
In the New Jersey area.

Pablo Cevallos Estrellassho defended his dissertation

Democracy, Political Culture, and Education in Edoa: Matthew V. Schertzwho defended his dissertatidm-

Philosophical Education to Promote a Democratic -Cul pathic Pedagogy: The Community of Inquiry and Asce

ture in August, 2005 is currently employed as the Assisto the Otherin June, 2004 is currently Assistant Professor

tant Minister of Education, Ecuador. in the Department of Education at Penn State Unityer
Berks College.
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Philosophical inquiry ...

begins by recognizing the philosophical dimensiohsxperience (in this case, sports), e.g. logi-
cal, aesthetic, ethical, and political

focuses on problems that make us wonder, “Whdueisriost thing reasonable to believe (or to
value, or to do)?”

uses creative thinking to come up with possiblenans, and uses evidence and arguments to
eliminate the less reasonable possibilities

narrows down on a concluding judgment that is wedlsoned, well-informed and personally
meaningful

In the Community of Inquiry ...

We address each other, not the coach

We give reasons for our opinions

We connect with what others have said

We don’t speak too often or too long, to make rdonothers to speak
We challenge each other’s ideas respectfully

We try to build on each other’s ideas

We recognize that the judgments we reach are thik @fdhe group
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This academic year the IAPC offers its first few years student outcomes rose above state awecage
online courses in Philosophy for Children (P4T3ach- every measure, incidents of violence dropped dramat
ing Children Philosophical Thinkingandll. These se- cally, and enrollments quadrupled. These dramatic
mester-long courses are the latest venues in whiek changes prompted the State of Queensland to fumibii
faculty work with teachers, university students &igit-  to create an online course on P4C to be offerecther
ing professors to prepare them to facilitate plojgscal  teachers in the state. Dr. Phil Cam, professorhiibgo-
dialogue with children and adolescents. The fimirse  phy at the University of New South Wales and lomget
introduces participants to the theory of Philosofbly  practitioner, theoretician and curriculum writer Rhi-
Children, engages them in an online community ef in losophy for Children, was retained as a consulbenthe
quiry, and guides them in experimenting with plololsy  project. The course was subsequently approvedchéy t
in their own classrooms. The course includes a DVDFederation of Australasian Philosophy in SchoolscAs
with school philosophy sessions and interviews withciations (FAPSA).
teachers and children who practice philosopffje sec- In May 2004 Hinton attended the advanced sesdion o
ond course is a supervised practicum in which @arti the IAPC Summer Seminars in Philosophy for Childsen
pants both practice and evaluate philosophy inrtheiMendham, where she demonstrated the course to IAPC
classrooms, under the supervision of a "philosophyDirector Maughn Gregory, who developed a proposal t
coach" from the IAPC. Both courses are suitable foobtain a license to adapt the course and offaoinfthe
beginners, as well as those who wish to improvér the IAPC. College of Education and Human Services Dean
knowledge and skill in PAC. Each course is worsh 4 Ada Beth Cutler supported the proposal, the Stdte o
hours of Professional Development Credit and eah h Queensland worked out a license agreement with the
the option of being taken for university credit,p@st of  IAPC, Montclair's Manager of Technology, Patty Kahn
the Graduate Certificate in Philosophy for Children worked out the technological issues, and the newseo
which fulfills the prerequisite for the doctoralogram. was offered for the first time this semester.

IAPC director Maughn Gregory adapted the first The second online course, the practicum, pro-
course from an online professional developmentigammg  vides four elements that are vital to one’s groagha fa-
created in Queensland, Australia by Buranda Stateilitator of philosophical dialogue: regular (wegkprac-
School Principal Lynne Hinton. When Hinton becametice over an extended period of time, close sup&miby
principle of this inner-city Brisbane school in B%tu- an experienced coach, the support and insightscoia
dent outcomes were below state averages on most- meanunity of fellow practitioners, and instruments fralu-
ures, violence was a problem, and enrollments werating children’s philosophical work and one’s ovacifi-
dropping. The following year Hinton implemented Phi- tation skills, developed at the IAPC. While online
losophy for Children throughout the school, anchimita courses cannot replicate the face-to-face dialogtie

school workshops and IAPC seminars, they are aormp
tant means of providing extended instruction inld&-
phy for Children to a broader audience.

Lynne Hinton Phil Cam Maughn Gregory
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May Howard Elementary School in Savan-
nah, Georgia, has been working with the IAPC’s Phi-
losophy in the Schools Project since 2004. During
that time, thirty-four classroom teachers (all boe
on staff) and all special area teachers have partic
pated in the introductory workshops. This includes
teachers of ELL, Art, Music, and PE, our school
counselor, media specialist and assistant princgsal
well as teachers from other local schools. Twenty-
eight of the faculty have gone on to participate in
advanced workshops, ‘P4C and Logic’ and
‘Traveling the Arc of Inquiry’, in order to deepen
their understanding of philosophical inquiry. This
represents a total of 1,413 hours of staff deveknm
hours in P4C pedagogy; however, this does not re-
flect the number of hours of field practice. Funggd
for these workshops has been made possible through
four Title Five: Innovative School Grants and gener
ous support from our school's PTA.

In addition to workshops, we have had Joe
Oyler (MSU doctoral student) and Stephanie Burdick
(formerly in the M.Ed. In Philosophy for Children
and is currently a doctoral student at Columbia-Uni
versity) come to our campus and work with our
teachers in their classrooms. This year we hawe fiv
teachers who have committed to pursuing certifica-
tion in Philosophy for Children through the IAPC.

Beginning in the spring of 2007, we began
working on a magnet school proposal based on Mat-
thew Lipman’s concept of multi-dimensional think-
ing and the classroom ascommunity of inquiry.
Our proposal infuses critical, creative and caring
thinking throughout all subject areas with a patac
focus on reading / language arts, science, tecgolo
and foreign language. It is our hope to receive th
support of our school system in establishing our
classrooms as communities of inquiry. Thereby, we
will have an educational environment where each
student is not merely “a spectator of knowl-
edge” (Dewey), but an agent, who is actively en-
gaged in the construction of her/his world.

"Savannah 4th graders discuss Salvado
Dali's painting "Persistence of Memory"




